Use of language learning strategies is important for language learning. Some researchers state that language learning strategies are important because their use affects the development of communicative competence (Lessard-Clouston, 1997 & Oxford, 1990). Effective use of language learning strategies has particular importance for distance language learners who do not have direct face-to-face contact with their tutors. This study investigates the use of language learning strategies by a group of Turkish distance learners of English. Oxford (1990) Strategy Inventory for Language Learning was used and interviews were conducted to collect data.
INTRODUCTION
There are various definitions for the term 'strategy' in the field of language learning and teaching. Scarcella & Oxford (1992) define learning strategies as "specific actions, behaviors, steps, or techniques used by students to enhance their own learning" (Scarcella & Oxford, 1992, p. 63 ). According to Oxford (2003) , second language learning strategies are specific behaviors or thought processes used by the students to enhance their own L2 learning (Oxford, 2003) . Stern (1983) makes 'strategies' and 'techniques' distinction while Seliger (1984) makes 'strategies' and 'tactics' distinction. According to Stern (1983) , strategies are the 'general and deliberate approaches' to learning whereas techniques are the observable forms of language learning behaviour in particular language learning areas e.g., grammar and vocabulary. For Seliger (1984) , strategies are 'basic abstract categories of processing by which information perceived in the outside world is organized and categorized into cognitive structures as part of a conceptual network' (1984, p. 4) and tactics are variable learning activities used by learners in order to organize a learning situation, or cope with input and output demands.
Both Oxford (1990) and Lessard-Clouston (1997) states that language learning strategies contribute to the development of the communicative competence of the learners.
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Literature shows controversial results about the relationship between strategy and proficiency. Some studies show that there are significant relationships between the two variables (Bialystock & Fröhlich, 1978; Dreyer & Oxford, 1996; Takeuchi, 1993; Park, 1997; Gharbavi & Mousavi, 2012 ) whereas other studies showed weak correlations (Politzer & McGroarty, 1985; . Studies show that teaching of language learning strategies improved reading proficiency (Park-Oh, 1994 ) and speaking proficiency (Dadour & Robbins, 1996 ; O'Malley, Chamot, Stewner-Manzanares, Küpper, & Russo, 1985) , and that advance level students use more language learning strategies than elementary students (Griffiths, 2003a) .
Literature also shows that more motivated learners use a wider range of strategies (Mochizuki 1999 , Wharton 2000 or use some categories more often than less motivated learners (Oxford & Nyikos, 1989; Okada et. al., 1996) . There is also evidence in the literature that culture affects the use of language learning strategies. Memory strategies are infrequently used by Asian learners (Bedell & Oxford, 1996; Mochizuki, 1999) , and European learners use more strategies than learners of other nationalities (Griffiths, 2003b) .
Importance of the Study
There is no study in the literature which investigated the language learning strategies used by the distance learners of EFL in the Turkish Open Education System. This study aims to investigate the use of language learning strategies by those learners. The study particularly aims at finding the level of strategy use in general and in terms of strategy category. Even if the use of strategies may be affected by individual differences and personal preferences, the study tries to investigate whether the learners have problems with using certain strategy categories.
METHOD

Research Questions
1. How often do Turkish distance learners of EFL use language learning strategies? 2. Which strategy categories are not preferred by those learners?
Participants
The participants of the study are Anadolu University Open Education Faculty, Distance Science Programs learners who are taking an A2 level English course. The number of students who responded the questionnaire is 63. During the academic year when the study was carried out, learners were taking a three-hour synchronous facilitation service in Adobe environment on voluntary basis, and used a course book as the main course material. The course book is a well-known book written by foreign language specialists and it was adapted for the open education students by offering the Turkish translation of instructions. The book includes the language learning strategies as a separate section. There are suggestions regarding how to organize a working space and having a computer with DVD player and speakers. The students are suggested to watch DVDs, listen to English songs and watch video clips, watch satellite TV, read English newspapers, books, magazines and blogs, practice with a native speaker, find an English-speaking friend by using the social networks in the Internet. The content of the course book was accessible in DVD format and in the online format.
Materials
The Strategy Inventory for Language Learning (Oxford, 1990 ) was used as the questionnaire. It was translated into Turkish by the researcher and the Turkish version was used to prevent the participants from misunderstanding some items because of their insufficiency in English. Some colleagues were asked to read the translated version to verify the clarity of the items. As stated in Oxford's (2003) study, Strategy Inventory for Language Learning has been translated into more than 20 languages and used in dozens of published studies around the world. Grenfell & Macaro (2007) state that the SILL was used to assess the strategy use of more than 10,000 learners worldwide by the mid1990s. According to Oxford (1996) , reliabilities for the ESL/EFL SILL range from .86 to .91.
Procedure
The data was collected in 2012. The questionnaire was prepared in Google Docs and the data was stored there. The students were asked to fill in the questionnaire through an announcement which was put on the home page of their programs. A link was given to the questionnaire there and the students' responses were automatically recorded. In the questionnaire, learners were told that the findings of the questionnaire would not affect their final grade. They were also asked to write their e-mail address for future contact.
After seeing the results of the questionnaire, a small group face-to-face interview was conducted with some learners. The most frequently used cognitive strategy is saying or writing new English words several times. The least frequently used one is "I write notes, messages, letters, or reports in English". The reason is that those students writing proficiency is too low and they are not able to create a written discourse. Table: 3. The participants use guessing the meaning strategy to understand unfamiliar words, and the least frequently used strategy is to read English without looking up every new word. Interview results reveal that when learners see a film or listen to a song or a speaker, they make guesses to follow them. It seems that input mode affects the use of strategies. When learners get oral input they use guessing strategies whereas when they get written input they need to refer to a dictionary. It is also possible that when learners watch a film they use contextual clues, actions and movements to guess the meaning whereas they do not have such an opportunity while they are reading. Also, they may not want to intervene the conversation or they may not have the chance to stop the speaker or a film in order to look up the unknown words in a dictionary. However, they can stop reading, refer to a dictionary and then go on reading when they are involved in a reading activity. Table: 4. The most frequently used metacognitive strategy is paying attention when someone is speaking English. The least used strategy is to look for opportunities to read as much as possible in English. The reason maybe that learners' vocabulary knowledge is weak and they do not consider reading as a fun activity. As seen in the compensation strategies category, least frequently used compensation strategy is to read English without looking up every new word. This is because learners feel the need to look up the unknown words in a dictionary and they cannot deal with the unknown words since most words and also the structures are unknown to them.
Data Analysis
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C. Compensation Strategies Compensation Strategies Used by the Participants are listed in
D. Metacognitive Strategies Metacognitive Strategies Used by the Participants are demonstrated in
E. Affective Strategies
Affective strategies used by the participants are stated in Table: 5. The most frequently used strategy is "I give myself a reward or treat when I do well in English".The least frequently used strategy is "I write down my feelings in a language learning diary". Similar finding regarding to diary keeping was also found in Altunay's (2013) study which was carried out with another group of distance EFL learners.
F. Social Strategies
Social strategies used by the participants are stated in Table: 6. It seems that keeping a diary is not a frequently done activity by distance language learners in Turkey. Learners do not keep a diary in English because their writing proficiency is low, and also they do not want to share their feelings even in a diary because they do not want other people to find and read them.
The most frequently used strategies in this category are "If I do not understand something in English, I ask the other person to slow down or say it again" and "I try to learn about the culture of English speakers". "I practice my English with other students" is the least frequently used strategy.
Research Question: 2 The study shows that the mean is approximately 3 for each category, except the affective strategies. The table below shows the means for the each strategy category. This means the participants use the language learning strategies 'sometimes' but they use affective strategies less frequently than the other strategy categories. The results indicate that the participants use the affective strategies 'rarely'. White (1993) states that distance learners might be expected to make wider and more frequent use of affective strategies to cope with the tension and concerns which stem from their isolated context. The current study yields a different result, however.
The results of the questionnaire shows similar findings with some studies in that affective strategies are the least frequently used strategies by learners from different nationalities (Oxford, 1990; Bremner,1999 ) and Dulger's (2012) study which was carried out with Turkish EFL learners. However, affect is important in language learning. As stated by Krashen (1982) , learners need a low affective filter to process the input. In other words, learning occurs in a relaxed environment. Therefore, language learners need to be aware of the affective strategies and use them if they feel tension while learning a second language.
There can be two main reasons for the rare use of the affective strategies: One is that participants do not feel the need to use them because they do not have any affective problem. Another reason may be that participants suffer from tension or anxiety but they do not use affective strategies because they are not aware of those strategies.
The questions which were asked in the interview are as follows: I don't keep a diary, but I watch films and listen to songs. When I watch a film or listen to a song sometimes I learn other things. For example, a few days ago I heard a name in a song, I searched it on the Internet and I've learned that it is a place in England. It seems being graded makes learners anxious. Interlocutors' proficiency is also important. Learners may feel more confident when their interlocutors' proficiency level is not higher than theirs. A participant stated that she was more anxious when she was a younger student.
Tension is related to age. When I was a student at high school, I was concerned about whether my sentences were correct or not. But, now, I left that psychology. I do not check whether my grammar is correct or not and I don't mind whether my interlocutor can understand my accent. I say myself "this person will not grade my English as if I am his student", and I relax. Moreover, when I realize that my interlocutors' English is not good, I feel more relaxed.
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CONCLUSION
The study investigated the use of language learning strategies by a group of distance learners of EFL. More specifically, the study investigates how often language learning strategies are used by distance EFL learners and which strategy categories are used the least by those learners.
The study shows that the participants use the strategy categories 'sometimes'. However, they use the affective strategies 'rarely'. According to the interview results, learners do not use the affective strategies because some of them are not interested in learning a foreign language and they do not pay so much attention to the physical anxiety reactions. For some students, low proficiency is the main source of anxiety. Nevertheless, when learners see that they are able to say something in English, they become happy and relaxed. It seems learners need more encouragement and they need to see that they are able to communicate. If the interlocutors' level is too much above the learners' level, learners feel tension. In addition, they feel less anxiety in an assessment-free environment. The current study, which was carried out with distance learners, indicates that learners' proficiency, their interlocutors' proficiency, and fear of evaluation are some of the causes of tension.
There is already evidence in the literature that computer-mediated communication can help decrease anxiety and increase motivation (Roed, 2003; Hauck & Hurd, 2005) . Therefore, it is also possible that the participants' tension in distance learning setting is different from their tension in face-to-face settings. Some learners who feel relaxed and who do not need to use affective strategies while writing or speaking to their classmates in facilitation sessions or in virtual environments may feel more tension while they have to talk face-to-face with other learners or native speakers, and hence they may need to use affective strategies more often in face-to-face interaction environments than in virtual settings.
Future research should investigate whether there is a significant difference between the anxiety levels of distance language learners depending on the instruction and production settings.
